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PART | - ELIGIBILITY CERTIFICATION 12UT1

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @argfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 1201

All data arethe most recent year available.
DISTRICT

1. Number of schools in the distr 29 Elementary schools (includes&-
(per district designation): ____ 8 Middle/Junior high schools
_____4 High schools
0 K-12 schools
41 Total schools in district

2. District per-pupil expenditure: 600C
SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Suburban

4. Number of years the principal has been in her/hsstiom at this schoc 1

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 0 0 0 6 34 42 76

K 37 29 66 7 0 0 0

1 37 48 85 8 0 0 0

2 41 40 81 9 0 0 0

3 44 36 80 10 0 0 0

4 31 38 69 11 0 0 0

5 43 34 77 12 0 0 0

Total in Applying School: 534



12UT1

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

2 % Asian

2 % Black or African American

6 % Hispanic or Latino
1 % Native Hawaiian or Other Pacifisldnde

86 % White

3% Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 10%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until | 33
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 22
until the end of the school year.

(3) Total of all transferred students [sum 0%5
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.10
divided by total students in row (4). '

(6) Amount in row (5) multiplied by 100. 10

526

8. Percent of English Language Learners in the school1%
Total number of ELL students in the school: 6
Number of non-English languages represented: 4
Specify non-English languages:

Chinese, Russian, Kurdish and Spanish.



12UT1

9. Percent of students eligible for free/reduced-priceals: 12%
Total number of students who qualify: 65

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 8%
Total number of students served: 41

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

3 Autism 0 Orthopedic Impairment

0 Deafness 2 Other Health Impaired

0 Deaf-Blindness 19 Specific Learning Disability

1 Emotional Disturbance 16 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

0 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 0 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 1 0
Classroom teachers 19 4
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 1 2
Paraprofessionals 0 12
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 3 10
Total number 24 28

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 251




12UT1

13. Show daily student attendance rates. Only highashweed to supply yearly graduation re

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 97% 96% 95% 95% 95%
High schoolgraduation rat % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training
Found employment
Military service
Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:

E;jNo

> Yes
If yes, what was the year of the award?



PART |1l - SUMMARY 120T1

Quail Hollow Elementary opened in 1981 on the basich of the Wasatch Mountains in Sandy, Utah.
Sandy City is a suburb to the south of Salt Lakg. CThe school boundaries encompass a middisclas
neighborhood. Students live within walking distanf¢he school. Eighty-seven percent of the student
body is Caucasian and the mobility rate is tengrrcAs of February of 2012, 556 students are &dol
in grades kindergarten through sixth grade. Thealchlso houses a preschool program for studertks wi
disabilities and non-disabled peer role modelsh@lgh this program is administered from the Distric
central office, the preschoolers add to the ditaei the school.

The school was part of the Jordan School Distrainf1981 through June of 2009. Jordan School
District was the largest school district in Utatited time. The voters on the east side of theajord
School District formed a new school district, Camy&chool District, in 2009. The new school distric
created a new start for the school.

The mission of Quail Hollow Elementary is to prepatudents for a quality life. Together with studen
parents and community members, we are committéeketéguest for quality” in academic skills, career
awareness and service learning. We are dedicaf@valing a safe school environment that promotes
the universal values of caring, responsibilityizeihship, integrity and respect. The school matto i
"Quest for Quality."

We believe all children have the right and oppdtjuto succeed. We believe student success can be
achieved through partnerships with families, sctatailf, and community members. We believe through
service children can become active, responsihileecis. We believe children have the right to a safe
environment that promotes character-building trstitsh as caring, responsibility, citizenship, inityg

and respect.

The school’s strengths lie in its dedicated fagudtgff and parent groups. Together, these indalglu
have worked together to teach every child. Theaslkteam is noted for its positive attitude toward
problem solving and working as a whole rather timaividuals. It is the norm for the group to coine
problem solving sessions ready to offer solutions.

By using student assessments to guide instructidretfective instructional techniques in every
classroom, the faculty and staff have raised piiy levels of all students and made excellengi@ss

in closing the gap between economically disadvansagdents, disabled students and Caucasian ssudent
Ninety-three percent of the students achievedgiesicy in Language Arts and Math on the 2011 State
Criterion Referenced Tests (CRT). Teachers harefudly examined changes in the core curriculum and
taught necessary concepts left out in the shifnftioe old core to a new core.

The School Community Council (a leadership grouparents and teachers, referred to as the SCC) and
Parent Teacher Association (PTA) have looked agttads and needs of the school and assisted in
helping reach these goals. They have supportefitizing of intervention assistants, coordinated
volunteer efforts to assist teachers and studariteei classroom, and raised funds to enhance piss
available to support instruction.

The Quail Hollow community is proactive in workit@wvard solutions for problems. For example, the
student body swelled beyond the capacity of thealch few years ago. To solve the housing problem,
the faculty and parents chose an extended day gishetiere students started and ended their dagreith
early or late. This was a unique solution in a sthiistrict where other schools adopted a yeardoun
schedule to solve the housing problem. The commuaeittinues to look for unique alternatives for
solving problems. The community, through parentesentation, has strengthened the ties between the
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school and the secondary schools students attégrdcainpleting sixth grade. For example, students
from the high school provide peer leadership atatitng for students at Quail Hollow.

Traditions are an important part of the school elgpee. For example, the students look forwardhéo t
year-end dance festival. For years, Quail Hollowdsnhts celebrate the last day of school by eadtegra
level performing a dance for the student body ar@mis. It is a unique way to celebrate the cormtus
of a year.



PART IV - INDICATORS OF ACADEMIC SUCCESS 120T1

1. Assessment Results;

The State Criterion Referenced Tests (CRT) adnarastin the spring of each school year are gaunges t
faculty uses in determining if proficiency goalssedeen accomplished. Students in grades threeghro
six take these tests in language arts and mattetsiin fourth through sixth grades also takes test
science. Students who score a level 3 or 4 leeetansidered proficient. The school’s goal is for a
groups to score high proficiency levels. Each yegoal is set for all groups to exceed the previ@ass
proficiency rates and for subgroups to pass Adegdatrly Progress requirements.

Language Arts:

Proficiency rates on CRTs have remained fairlylstablanguage arts for Caucasians since 2005adh e
year, except 2006, the total school percentagprfuficiency has been between 91% and 93%. Significa
gains have been made by two subgroups in this pamad. Special education students’ proficiencgsat
have moved from a low of 33% in 2006 to a curremel of 82%. Proficiency rates for economically
disadvantaged students have risen from a low of B12007 to a current level of 93%. This is thetfir
year the Hispanic subgroup has been large enougitéive a separate category. The proficiencyfoate
this group is 100%.

Significant changes in the methods and curriculgeduo teach students with disabilities last year
resulted in gains in student proficiency rates oAbs careful review of student individual educatuens
(IEP) was conducted to identify students who hatigneals and were ready to be released from special
education.

Math:

Proficiency rates on CRTs remained fairly stablenath for Caucasians between 2006 and 2010, ranging
from a low of 84% in 2007 to a high of 89% in 20880res jumped to a proficiency rate of 93% in 2011
for Caucasians. Proficiency rates for economyadibadvantaged students dipped from 71% in 2006 to
56% in 2008 and then increased to 82% in 2011idkeaty rates for special education students dtgadi
increased from 48% proficient in 2006 to 82% priefit in 2011. This is the first year the Hispanic
subgroup has been large enough to receive a segatagory. The proficiency rate for this group is
100%.

Significant changes in the math curriculum and miateused to teach the curriculum were made in the
2010 -2011 school year. In addition, assessmenis uged to identify students who were not making
adequate progress in learning math concepts ae/énttions were provided for the students. These
changes resulted in improved proficiency rates.

2. Using Assessment Results:

Three levels of assessment data are used to maigtotis about student learning and to inform
instruction. The first level is standardized tesish as the CRTs and the lowa Test of Basic SKiiese
tests are administered to some students once agdgrrovide global information. The second level
consists of screening measures such as the Aims®deing and math assessments given to every
student. These tests are given three times a yBanchmarks allow teachers to compare their studen
learning to a District set benchmark. The thircelesf assessment includes common formative
assessments, which are administered periodicalyei@sure student growth in learning class material.

Teachers examine the standardized assessmenthwaduals and as a team for two purposes.



1. To determine which parts of the curriculum theyre successful in teaching — both as an individual
and as a team — and identify which parts of the@udum they need to improve their instruction.hig'is
examined for the students they taught most recéutiyrave since moved on to the next grade leves T
information provides general ideas about areasdod on improving in for the incoming class.

2. Individual student results of a teacher’s inamgnilass are looked at so the teacher knows what
strengths and weaknesses they displayed at thefehelir previous year. Students who did not meet
proficiency levels on the CRTs are identified asdieg immediate attention and intervention.

The faculty, as a whole, examines the data fromdstalized assessments for trends both for the kakoo
a whole, for grade levels as a group and for suljggeuch as special education students. This
longitudinal data is used to help set goals fonthar. These goals help determine how resources are
allocated and what professional development theltfaand staff need. Discussion always includes
hypothesizing why the students learning producedd¢sults being examined.

The results of standardized tests are shared aimps in multiple ways. Parents receive individurait
outs of their child’s results on these tests. T@sults are paired with explanatory text.The resflthe
grade levels are reported to parents and commimiongitudinal charts which are published both in
newsletters and on the school website.The reswdtdiacussed with both the School Community Council
and the PTA. The SCC has an advisory role in dgugdpthe annual school improvement plan. The test
results assist them in recommending critical acéameed.

The second level of assessment is used by teaghardividuals and as teams to identify the pragres
their current students are making towards masteén@gore curriculum standards. As a team, teacher
identify students who need interventions or whdamger need the interventions they are currently
receiving. (Students receiving intervention areeased more frequently for progress). Teachers e&eami
their class results as a whole to reflect on whrath@ot their instruction in the curriculum areanoving
students learning forward. The faculty also loakthis data as a whole to determine if resoureesl o
be reallocated to meet student needs and to semdfs are emerging — both for what is working ahet
may not be working. Parents receive written repiotkiding interpretive information about their lchs
results on these measures twice a year at pa@tigeconferences.

The third level of assessments are used by teatoskat student performance by topic or unit of
study. These are assessments teachers agreea® aiseam and then examine student results as a
team. This information directly informs instructiorifeam members learn from each other what
instructional methods and materials helped theudestits master the material. Additionally, consitera
for student learning and progress is measured glroammon formative assessments used across the
District following a common curriculum map to com@arogress.

All assessments are used as tools to help teactads decisions about instruction and to help irllial
students receive the instruction and help they need

3. Sharing Lessons L earned:

Quail Hollow teachers share their instructionalcasses with other professionals by welcoming ottters
observe their lessons, by sharing their stratagipsesentations, by freely sharing the lessonsusitd

they have developed and by sharing their stori¢isarclasses they take to expand their skills.

Principals from the District have visited the schmo a number of occasions to observe and talk to
teachers about their language arts instructiondéessand teachers saw guided reading groups modeled
by expert teachers at Quail Hollow during theitialistages of implementing a Balanced Literacy
approach.

The achievement coach shares information abouessfid strategies used at Quail Hollow with other
schools. She has shown other teachers in the ®@ibtiv specific writing lessons are structured and
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delivered. (Students at Quail Hollow have demonestrgood writing skills as measured by the State
Direct Writing Assessment). Our achievement coaelclies math endorsement classes for elementary
teachers in the District. She shares the succestsaikégies she has observed Quail Hollow teaatssrsn
math with these teachers.

Principals in the District are divided into smalbgps intended to build knowledge and share expesi®
of the participants through guided activities. Btreicture and problem-solving methods the Quail
Hollow team leaders use to analyze student datareke@ decisions has been explained to this group.

Faculty members were instructors at a Math Acadeetg for all elementary teachers in the District
during the summer. This academy helped other tesibb@rn the new common core standards and how to
use effective instruction in teaching math conceftiendees also learned how to use the enVisonMATH
programs, the District curriculum map for elemeptgrades and the common formative assessments.

Teachers from the school provided expertise in simgoa new reading series and then linking the
resources to the new English language arts comm@ntlrough curriculum maps that will be shared
with all teachers in the District during training.

4. Engaging Familiesand Communities:

The more opportunities family members have to ltbénschool and be a part of school programs, the
more likely they are to have good information abwhat is happening in their child’s school day and
know how to help. Quail Hollow's faculty and PTAJeaprovided many ways for families to be
involved.

Volunteers are an important part of the enrichnpeagjram. Parents act as tutors for math fact et
every classroom. These parents help all the childrel learn about strategies used in the classabdine
same time. Parent volunteers teach art lessongc tegsons and Junior Achievement lessons to every
class. Parent volunteers have organized a take heading library so teachers can quickly sendehom
books with students that are on their independsading level. This assists parents in making dwre t
are putting appropriate reading material in thiilds hands.

Community members provide after school classestjrBpanish, golf, drama, orchestra and using
teamwork while working with Legos to problem sol¥ée local county recreation center picks students
up at the school and delivers them to a nearbyeskirt for skiing and snowboarding lessons durkag s
season.

Parents participate in family events. These inchideopportunity to curl up with a book and youilch

for breakfast, attending a family fun night, attiergda class about how to save for your child’s exgd!

fund or learning how to access internet based ressuhat support the school’'s math program. The
PTA runs a book fair twice a year during parenties conferences where parents and students cpn sho
for books together.

Keeping parents informed about day to day eventisain child’'s classroom also increases the likaeith

a child will be successful. The School Communityu@al raises money each year to pay for each studen
to have a planner. The fund raising event, a fum bbungs families together for an exciting andltiga
activity. Community businesses sponsor the runpamdhase ads placed in the front pages of the
planners. These planners go between school and éeengday and provide an easy way for teachers and
parents to communicate. The planners also hel@stadvith organizational and time management skills

Parents, teachers and students meet twice a ypareatt-teacher conferences to set goals on Student
Education Plans and review the progress the chitdaking in mastering the standards for the year.
Parents receive reports on benchmark measuresmiits and tips on how to support their child’s
independent reading by selecting books on the g@piate Lexile measure level.
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Feedback from parents is also important to stusliectess. Every other year, feedback is gathered
through thdndicators of School Quality Survey. This anonymous survey summarizes the perceptibns
parents, teachers, students, and other schooksgzfding: Parent Support, Teacher Excellencelesitu
Commitment, School Leadership, Instructional QualResource Management, School Safety, Positive
Behavior Support, and Faculty Job Satisfaction.
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PART V - CURRICULUM AND INSTRUCTION 12071

1. Curriculum:

Quail Hollow Elementary educators are dedicateaching the core curriculum standards, either from
the State Core or the Common Core State StandafeiS$). Teachers use curriculum maps to guide their
instruction in each subject area to ensure stasdaelcovered during the instructional year. These
curriculum maps assist teachers in aligning statsdand resources to help them use instructional tim
efficiently. Particular emphasis is given to teachstandards across the curriculum. Social studies
standards are addressed during language artsatisiruart standards are taught during relevant
mathematics instruction. Students read informatitsd about the current science topic during their
guided reading. This is followed with hands-onties and experiments, which bring the science
concepts to life.

Technology is used by teachers to enhance ingtrutiall areas. It is a key component in the
presentation of new math concepts in all gradgsortion of each math lesson is presented using
technology as one method of increasing understgndiechnology is an essential element for writing,
Students use software to produce and check peveuasil expository writing in the upper grades. It
provides immediate feedback about organization haweics, and editing. In the lower grades, technolog
is used to increase reading skills through engaigitegactive programs. Students present concepts
learned through the creation of slide shows, broefjudocuments and multi-media

presentations. Technology also plays an importaritip assessment. Students complete both common
formative assessments and required state testgtihmmputer based testing.

Teachers plan instruction so students can makeections to what they already know. This is
accomplished by relating new concepts to what teasned in the previous grade level, to experiences
they have in common and to the environment thegtalle. Teachers work collaborative to share the co
standards vertically with the team of teachers sgnithem students and the team of teachers reggivin
their students.

Our Parent Teacher Association and School Comm@uatyncil helped extend learning opportunities by
supporting volunteer based programs to increasiestiluency with basic math facts. This increased
emphasis on fluency has resulted in higher perfoom@n other math computational skills. Another
parent volunteer program is designed to providdesits with exposure to works of famous artists. The
students delight in the opportunity to create thein works of art based on techniques used by the
famous artists. Parent volunteers help monitatesitiprogress toward meeting the physical fithess
standards established in the Presidential Fitnesfiéhge. This program supports healthy life cheios
recreational activities and the State Core for may®ducation. Parent volunteers have made itilpless
to put more books on students’ reading levels é@ir thands at home. These volunteers have orgaaized
take-home reading library so teachers can quiaktess books for students to take home, return, and
exchange for another book.

Our District Nutritional Services Department sharesducating our students in nutritional standafds
well as providing lunches which emphasize freshidrwegetables and whole grains, they provide kid
friendly information in tidbits about what we eatdbhow it influences our health.

Our educational community works together to caizabn what students are learning through their
school year.
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2. Reading/English:

Quiail Hollow Elementary teachers use the Balandtatdcy approach to teach the English language arts
core standards. The five essential componentsading instruction: Phonemic Awareness, Phonics.
Fluency, Vocabulary and Comprehension are the fatiol of the program. Written language is taught
using modeled writing, shared writing and independaeriting in all curriculum areas. Writing skillsre
measured using rubrics based on the Six TraitsMyrihodel. The District chose this model because it
utilizes a methodology that integrates various ntites of literacy instruction. Assessment-based
planning is at the core of the model. The baladitexcy approach is characterized by explicitlskil
instruction and the use of authentic texts. Throwayfious modalities, the teacher implements a well-
planned comprehensive literacy program that reflaagjradual release of control, whereby resportgibil
is gradually shifted from the teacher to the stasleffeachers use whole group instruction for Oepns
and work with students in small groups for skilvd®pment. Students read material at their insoat
level during small group instruction.

Fluency and comprehension checks are conducteel timmes a year with all students using AIMSweb
Curriculum Based Measurement tools. Students no¢mthmark are further evaluated using the Core
Phonics Survey, which is designed to give morerinédion to instructors about a child’s word decgdin
ability. Data collected from these assessmentsasd to determine individual instructional needsgfach
student. This data is also used to assist teachgrsuping students for skill development. All déumts
not reaching benchmarks are given more intensial group instruction in their area of deficit. Sants
in kindergarten and first grade are screened fonphmic awareness and phonics skills as well.

Students receiving additional, intensive instruttime monitored frequently for progress. This
information is used to determine if the currenéimentions are working or if an alternative intamien is
needed. Interventions apply to students at bathalad high levels of achievement.

3. Mathematics:

Canyons School District adopted the CCSS for Ma#t@m® at the beginning of the 2010-2011 school
year and our teachers began teaching to thoseastidn conjunction with the District-wide effort,
curriculum maps were developed to ensure all #edstrds were taught using new materials from the
enVisionMATH program. Teachers worked collectiviyidentify concepts that would be skipped for
their classes in their group because of the stafbfthe State Core to the CCSS and included irtstruc
in their schedules to teach these concepts. Thizeglwm maps include standards and resources [ hel
teachers provide necessary instruction efficiently.

Emphasis is placed on ensuring students develogeptmal understanding behind algorithms and on
developing fluency with basic math facts. Studemgage in daily problem solving backed by step-by-
step learning. Visuals play an important part itpimg students understand. Interactive Interneetas
activities, which are part of the enVisionMATH praq, are used as well as manipulatives to help
students see the concept. Students are encouagggdlain their thinking both orally and in writing

goal is to help students develop metacognitiveesgstfor approaching math problems and to understand
there are multiple successful approaches to solyirggtions with math.

The School Community Council and the teachers wbtkgether to develop a volunteer based program
to assist students in practicing math facts tonfibye An increase in overall math test scores erState
Criterion Referenced Tests is attributed to stugleetoming fluent in basic math facts, which has
allowed them to concentrate their efforts on théhncancepts.

Teachers work in professional learning communtiesoordinate math lessons and how they assess
students’ knowledge at the end of the lessonsosd& students who have not mastered the concepts are
provided with interventions from trained teacherd paraprofessionals. Those students who know the
material prior to the lessons, as measured by gisstare given extension activities. These aatiwitome
from multiple sources including the enVisionMATHogram and Internet based lessons.
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Students’ progress in mastering math conceptseasked with common formative assessments, both
school and district developed, as well as througiSweb benchmark assessments administered three
times a year.

4. Additional Curriculum Area:

High quality science instruction is important to&uHollow Teachers. The State Core Standards for
Science are the foundation for the science progfdm.core emphasizes teaching the scientific method
through science content in each grade level.

Teachers use experiments and hands on projecttufibents to discover processes in hature and then
develop an understanding of why natural phenomearéisnn a particular way. These same science
concepts are explored further during reading isiva. Along with reading more in-depth about the
science topic they also learn comprehension siestdég use with informational text. Informational
writing instruction is also a part of the sciencericulum. Students learn to research science sagocl
report on their learning through writing. Math Is@used to explore and understand applicable cgien
concepts.

Exploration continues outside the school throughdftrips. Students deepen their understanding by
participating in simulated space shuttle tripsjrsgegeological formations in their natural state, o
experiencing the animal cycle at experimental farms

Science instruction overlaps with technology. Teasluse technology to demonstrate concepts in three
dimensions, provide visual displays of transformagi and allow students to create presentationstabo
their learning. Students learn how to use softwlaaeallows them to present reports to their peers.

5. Instructional Methods;

Quail Hollow teachers strive to provide high qualitstruction on core standards to all studentghHi
guality instruction in the general education claesn is the most important variable for all students
mastering core concepts. Teachers focus on builshiegground knowledge, including key vocabulary,
modeling thinking and processes, ensuring all sttedeave multiple opportunities to respond to
guestions, providing immediate, specific feedbawtk ample opportunities to practice new skills in a
variety of ways. They keep in mind the individuakds of their students during all instruction.

The teacher evaluation system provides teachehsspicific feedback on their inclusion of a possi®
indicators of effective teaching skills and stragsgThis feedback is developed from a combination
two observations completed by a trained evaludtoe. feedback is delivered through a written report,
which compares the teacher’s performance to adiradachers evaluated with the tool. Diagnostic
information and links to professional develop miaisrare included in the report.

Students who need more instruction are identifiea variety of ways. These include teacher observat
and assessment, team comparisons on common foengabessments during professional learning
community meetings, benchmark assessment of alésta three times a year in reading and math,
parental input and thorough examination of allghelent learning data.

Students who require additional or differentiatestiuction are provided that instruction in mukipl
ways. Trained intervention paraprofessionals pr@wichall group instruction outside of core instroti
time in reading and math. Teachers also provifftianal small group instruction to these studeAts
Student Intervention Team monitors the progrestuafents receiving intervention. If the team
determines adequate progress is not being maeéraal for special education services is
completed. Students identified with disabilitiesy&dEPs developed and services are provided in the
regular classroom and in a resource classroom.
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Students who are advanced are provided with engalectivities. An example is the use of the Kahn
Academy, an Internet based tutorial service, toideinstruction for our mathematically advanced
students in fifth grade.

Most importantly, students with diverse needs &ipdd through a team approach. Teachers are
supported through the process of designing andeim@hting programs for these students. General
education teachers, support professionals, anddhnistration work together to provide appropriate
instruction and practice for these students.

6. Professional Development:

Professional development efforts both at the distind school level have focused on providing ¢iffec
instruction in all classrooms and using assessaeatto make decisions about future instruction and
intervention. The faculty has developed skillsdsmg professional learning communities to loolwhat
the students need to learn, how to assess if they learned it and then planning for what to dbefy
already know it or had difficulty in learning it.

Teachers have completed book studies over thdgagtears. As a team, they read, discussed and
implemented strategies outlined@hassroom Instruction that Works: Researched Based Strategies for
Increasing Student Achievement by Robert J. Marzano, Debra J. Pickering and Eaollock. These
strategies were employed to increase effectiveuason in every classroom. After examining
longitudinal student data, it was clear the facaleded to improve mathematical instruction toease
student learning. Teachers dove into learninghéve Common Core State Standards for Math and
competed a book study Atcessible Mathematics: 10 Instructional Shifts That Raise Student
Achievement by Steven Leinwand. These shifts complement tiagesties included in the enVisonMATH
materials. A study of how student’s skills are mead and reported was discussed through reafding
Repair Kit for Grading: Fifteen Fixes for Broken Grades by Ken O’Connor. This discussion is the
foundation for a move to mastery learning.

Teachers have developed skills in using the asssgsata available to make instructional decisions.
The first step in the using the data as a resomaselearning how to read and interpret the figuréss
expanded to in-depth looks at the results on thteStriterion Referenced Tests to see performance
results by class and grade level. Teams have faehtveaknesses to address during instruction egmba
of success to replicate. Data provided throughesing assessments administered three times aryear i
reading and math have been examined to identifjesiis needing further assessment and also as a tool
for grouping students for skill instruction.

A key to making sure students master the standdnite core curriculum is ensuring teachers teave
firm understanding of those standards. Professideatlopment time has been spent learning the
standards. Teachers currently use the new mattiast@dsin their curriculum maps and are beginnimg th
process of mapping the standards for the new Enlgliguage arts common core.

7. School Leadership:

Quail Hollow is lead by one principal who receisssistance from a part-time achievement

coach. Teachers work together to provide leadefshithe school. Team leaders (one member of each
grade level team and a member of the special édadatam) meet regularly to develop goals for the
school, plan programs to meet the goals and mothieoprogress the school is making. Communicason i
a key to this teamwork. Team leaders work wittirtholleagues to discuss issues, review procedures
and problem solve. Team leaders then represemtabié@agues in final decision-making.

The achievement coach acts as a liaison betwedbistréct Curriculum Department and the faculty eTh
coach provides technical assistance and coachitegbtbers. The achievement coach also serves on the
leadership team.
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The principal is the instructional leader. The pifil coordinates allocation of resources, provisifor
professional development, teacher evaluation aedbi@ck. She leads the school in the analysis of
practices, implementation of programs and procemseéproblem solving. The principal coordinates
with parent groups to include parents in planning decision making for the school.

The school developed the School Improvement Plémiwput from each group. Team leaders reviewed
the available assessment information as a grouphemdtook it back to their teams. Teams developed
goals and identified resources needed to meet tozds. Team leaders brought these plans back to a
leadership meeting and an initial improvement plas developed.

This plan was shared with the School Community @dwamd, using input from parent surveys, this
group refined the plan. The plan went back to daelérship team who reviewed the plan to ensure it
would meet the most important goals for the sclaoadl that necessary resources could be provided. The
team decided that the plan would need an in-deptilew at the six-month mark when new assessment
information is available. The team also determitied examining the structure of the school day doul
be necessary to make adjustments for a changeriouwdum that will be made by the District for the

2011 — 2012 school year.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS

Subject: Mathematics Grade: 3 Test: MathematRs$ C
Edition/Publication Year: 2011¢4.0/2009/2008/20( Publisher: Utah State Office of Educat

2010-2011| 2009-201C| 2008-200€ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 94 84 81 80 89
% Substantial 76 57 46 56 73
Number of students tested 71 82 79 59 94
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 80 62

% Substantial 60 15

Number of students tested 10 8 13 4 9

2. African American Students
% Sufficient % Substantial

% Substantial

Number of students tested

3. Hispanic or Latino Students
% Sufficient % Substantial

% Substantial

Number of students tested 5 3 3 1

4. Special Education Students

% Sufficient % Substantial 67 38 60
% Substantial 50 8 40
Number of students tested 8 12 13 9 10

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 2 1
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Jest: Language Arts CRT

Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office &ducatior
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 96 85 86
% Substantial 66 59 54
Number of students tested 71 82 79
Percent of total students tested 100 100 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 90 69
% Substantial 50 31
Number of students tested 10 8 13

2. African American Students

% Sufficient % Substantial

% Substantial

Number of students tested

3. Hispanic or Latino Students

% Sufficient % Substantial

% Substantial

Number of students tested 5 3
4. Special Education Students

% Sufficient % Substantial 67 69
% Substantial 25 8
Number of students tested 8 12 13

5. English Language L ear ner Students

% Sufficient % Substantial
% Substantial

Number of students tested
6.

% Sufficient % Substantial
% Substantial

Number of students tested
NOTES:

12UT1

Apr Apr
90 90
59 71
58 93
0 10 100
1
100
4 9
3 1
60
30
9 10
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: 4 Test: Mathematiks C
Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 93 82 91 88 82
% Substantial 78 60 59 80 72
Number of students tested 82 78 66 98 82
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 86 90

% Substantial 57 90

Number of students tested 8 14 7 10 7

2. African American Students

% Sufficient % Substantial

% Substantial

Number of students tested 1
3. Hispanic or Latino Students

% Sufficient % Substantial

% Substantial

Number of students tested 3 2 3

4. Special Education Students

% Sufficient % Substantial 92 63 77 67 85
% Substantial 58 42 15 50 62
Number of students tested 12 19 13 12 13

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 1 1
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: 4Test: Language Arts CRT
Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 87 89 94 90 92
% Substantial 55 59 65 61 62
Number of students tested 82 78 66 98 82
Percent of total students tested 100 100 100 0 10 100
Number of studestalternatively assess 1

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 93 90

% Substantial 64 50

Number of students tested 8 14 7 10 7

2. African American Students

% Sufficient % Substantial

% Substantial

Number of students tested 1
3. Hispanic or Latino Students

% Sufficient % Substantial

% Substantial

Number of students tested 3 2 3

4. Special Education Students

% Sufficient % Substantial 75 74 85 58 85
% Substantial 33 26 31 33 46
Number of students tested 12 19 13 12 13

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 1 1
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 5 Test: MathematRs C

Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat

Testing Month

SCHOOL SCORES

% Sufficient % Substantial

% Substantial

Number of students tested
Percent of total students tested

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Apr Apr Apr Apr Apr
92 99 89 93 90
78 85 73 82 84
76 65 98 84 81
100 100 100 0 10 100
1
100

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial
% Substantial

Number of students tested

2. African American Students
% Sufficient % Substantial
% Substantial

Number of students tested

3. Hispanic or Latino Students
% Sufficient % Substantial
% Substantial

Number of students tested

4. Special Education Students
% Sufficient % Substantial

% Substantial

Number of students tested

5. English Language L ear ner Students
% Sufficient % Substantial

% Substantial

Number of students tested

6.

% Sufficient % Substantial

% Substantial

Number of students tested
NOTES:

90 85 70
50 69 40
10 8 13 6 10
1
2 3 2 1 3
77 92 71 87 70
47 62 50 67 40
17 13 14 15 10
1 1 2 1
12UT1
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Hest: Language Arts CRT
Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 96 97 93
% Substantial 68 69 77
Number of students tested 75 65 98
Percent of total students tested 100 100 100
Number of students alternatively asse: 1

Percent of students alternatively assessed 100

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 100 85
% Substantial 40 62
Number of students tested 10 8 13

2. African American Students
% Sufficient % Substantial

% Substantial

Number of students tested

3. Hispanic or Latino Students
% Sufficient % Substantial

% Substantial

Number of students tested 2 3 2
4. Special Education Students

% Sufficient % Substantial 88 92 86
% Substantial 29 31 43
Number of students tested 17 13 14

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 1 2
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1

Apr

91
68
84
0 10

73
33
15

Apr

89
67
81
100

60
20
10

70
30
10
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STATE CRITERION-REFERENCED TESTS

Subject: Mathematics

Grade: 6 Test: MathematRs C

Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 95 88 79
% Substantial 83 74 62
Number of students tested 60 103 85
Percent of total students tested 100 100 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 71

% Substantial 71

Number of students tested 3 14 7

2. African American Students
% Sufficient % Substantial

% Substantial

Number of students tested

3. Hispanic or Latino Students
% Sufficient % Substantial

% Substantial

Number of students tested 3 2

4. Special Education Students

% Sufficient % Substantial 64 56
% Substantial 43 31
Number of students tested 7 14 16

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 1 1
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1

Apr

91
79

79
0 10

60
50
10

Apr

69
55
104

100

35
18
17
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: 6lest: Language Arts CRT

Edition/Publication Year: 2011/2010/2009/2008/2 Publisher: Utah State Office of Educat
2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

% Sufficient % Substantial 97 94 93
% Substantial 65 73 65
Number of students tested 60 103 85
Percent of total students tested 100 100 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 79

% Substantial 57

Number of students tested 3 14 7

2. African American Students
% Sufficient % Substantial

% Substantial

Number of students tested

3. Hispanic or Latino Students
% Sufficient % Substantial

% Substantial

Number of students tested 3 2

4. Special Education Students

% Sufficient % Substantial 64 81
% Substantial 36 38
Number of students tested 7 14 16

5. English Language L ear ner Students

% Sufficient % Substantial

% Substantial

Number of students tested 1 1
6.

% Sufficient % Substantial

% Substantial

Number of students tested

NOTES:

12UT1

Apr

96
70

79
0 10

90
20
10

Apr

87
50
104

100

a7
18
17
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007
Testing Month
SCHOOL SCORES

% Sufficient % Substantial 93 87 84 88 81
% Substantial 78 68 60 75 70
Number of students tested 289 328 328 320 361
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 1 1 1 0
Percent of students alternatively assessed 0 100 100 100 0
SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

% Sufficient % Substantial 80 79 70 59 59
% Substantial 51 56 34 48 41
Number of students tested 31 44 40 27 34

2. African American Students
% Sufficient % Substantial
% Substantial

Number of students tested 0 1 0 1 3
3. Hispanic or Latino Students

% Sufficient % Substantial 100 49

% Substantial 61 30

Number of students tested 13 5 10 7 7
4. Special Education Students

% Sufficient % Substantial 82 70 60 65 60
% Substantial 52 48 26 45 38
Number of students tested 44 58 56 46 50

5. English Language L ear ner Students
% Sufficient % Substantial
% Substantial

Number of students tested 2 2 6 2 0
6.
% Sufficient % Substantial 0 0 0 0 0
% Substantial 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12UT1

26



STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month
SCHOOL SCORES

% Sufficient % Substantial 93 91 91 91 89
% Substantial 63 65 65 64 61
Number of students tested 288 328 328 319 360
Percent of total students tested 100 100 100 0 10 100
Number of students alternatively asse: 0 1 1 1 0
Percent of students alternatively assessed 0 100 100 100 0
SUBGROUP SCORES
1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
% Sufficient % Substantial 90 84 72 77 61
% Substantial 45 54 32 29 35
Number of students tested 31 44 40 27 34
2. African American Students
% Sufficient % Substantial
% Substantial
Number of students tested 0 1 0 1 3
3. Hispanic or Latino Students
% Sufficient % Substantial 100 70
% Substantial 69 50
Number of students tested 13 5 10 7 7
4. Special Education Students
% Sufficient % Substantial 81 74 80 71 64
% Substantial 29 29 30 25 30
Number of students tested 44 58 56 46 50
5. English Language L ear ner Students
% Sufficient % Substantial
% Substantial
Number of students tested 1 2 6 1 0
6.
% Sufficient % Substantial 0 0 0 0 0
% Substantial 0 0 0 0 0
Number of students tested 0 0 0 0 0
NOTES:

12UT1
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